








88 PANEL DISCUSSION: WHAT THE UNIVERSITIES HAVE DONE

means that an educated man is the master of himself; a man sufficiently in control
of his powers and actions; a man who directs the course of his life according to
what is right; a man who is a model of a virtuous life.

Furthermore, as a Catholic University, the UST draws guidance for teaching
of ethics from the recent Apostolic Constitution on Catholic Education by John
Paul I, entitled "Ex Corde Ecclesiae” which stresses the ethical and moral dimen-
sions of instruction, research, and professional practice in Catholic universities.
Echoing the Vatican Council II declaration on Catholic Education, Gravissimum
Educationis, the Apostolic Constitution states: "It is essential that in all scientific
activities we be convinced of the priority of the ethical over the technical, of the
primary of persons over things, of the superiority of the spirit over matter. The
cause of the human person will only be served if knowledge is joined to conscience.”

These are lucid principles for the ethical formation of university students.
But as I have mentioned earlier, a university can only go so far in imparting such
principles. The transmission and absorption of ethical norms and moral values take
place within a much broader conceptual range of education that goes beyond
university instruction. We have to look beyond the university to society for proofs
that ethical principles learned in school are indeed actualized in daily life.

C. AT THE LEVEL OF THE FILIPINO SOCIETY

What have universities done to instill ethics at the level of their wider public
— the Filipino society? To answer this question, we have to recognize first that
whatever ethics 1s being taught in universities does not immediawely find general
acceptance in society. In fact, students often realize that the ethics they learn in
school have to compete with other ethics prevalent in sgpciety.

Universities would teach ethics that extols the value of sacrifice, discipline,
and self-denial for the sake of long term goals. But television preaches through its
drip-drip-drip method of endless repetition an ethics that enshrines immediate grati-
fication. In school, students are taught the value of long hours of study as a means
to social change and improvement. Television provides an artificial substitute for
intellectual stimulation, and brainwashes its viewers into believing that the way we
are 1s the only way to be. In the universities, students and faculty work for extended
periods of time in research and other in-depth studies before they can come up
with respectable results. But television can present all achievements of the past as
a stitched-together collage minus the element of time and effort expended for such
achievements. It 1s hardly surprising that viewers develop an attachment to surfaces
rather than roots, to collage rather than in-depth work, to a collapsed sense of time
and space rather than a true appreciation of history and geography.

Universities would teach the value of lasting relationships, traditions, reli-
gious and patriotic icons of devotion. The world of business, however, would
emphasize the values and virtues of instantaneity (fast food, instant meals, ready-
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to-wear dresses) and disposability (plastic cups, styrofoam plates, sanitary nap-
kins). The result of such emphasis would be what Alvin Toffler dubbed as "throwa-
way mentality”, which causes not only our monumental waste disposal problem,
but the throwing away of values that entail long-term nurturance like life, stable
relationships, and other traditions. The drive for instantaneity and disposability
also threatens the once-perceived enduring values of marriage and family with
instant obsolescence.

Universities would teach the achievement of excellence through painstaking
effort and performance. But the movie world and corporate business enterprises
might negate that by following Peter's Principle which states: "An ounce of image
is worth a pound of performance”. Image has become likewise a commodity.
Corporations, governments, politicians, and statesmen all value a stable image as a
part of their aura of authority and power. The mediatization of politics has become
all pervasive.

One striking example of the possibilities of mediatized politics shaped by
images along is the election of the ex-movie actor Ronald Reagan. His 1mage,
cultivated over many years of political practice, and then carefully mounted, crafted,
and orchestrated with all the artifice that contemporary image production could
command, built an aura of charismatic politics. He was later called the "teflon
president” simply because no accusation thrown at him however true, ever seemed
to stick. He could make mistake after mistake but was never called to account for
these. His image could be deployed, unfailingly and instantaneously, to demolish
any narrative of criticism that anyone cared to construct. His image has become an
icon of belief. For sure, we find many Reagans in our own politics, in government,
in the business world.

From the above, it is clear that at the level of society, the impact of universi-
ties would depend greatly on the kind of interaction they enjoy with their wider
public. There was a time when all universities in the Philippines operated 1n
conjunction with the church. Some considered this arrangement fortunate; while
others bemoaned it. History would later show that such a conjunction of the church
and universities would undergo a rupture. In Europe, 1n the years following the
Reformation and especially the French revolution, the severance of ties appeared
quite final. Philip Hughes, writing of this period said:

Another grave loss was the disappearance of the universities. They had
been catholic, and often papal, foundations. In all of them there had been a
faculry of theology, and round this mistress science their whole intellectual life
had turned. Now they were gone, and when restored as State universities, (they
became) academies, for the exploration and exposition of naiurzl truths alone.
Education, the formation of the catholic mind in the new cathoiic Europe, would
later suffer immeasurably, and religious formation would be an extra to its intel-
lectus! deveiopment — something added on. There would be the further mischievous
effect that henceforth, not universities but seminaries would set the tone of
theological life . . . The effect of this destruction of the faculties of theology in the








